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ABSTRACT

This study examined the integration of Indigenous Knowledge Systems (IKS) into educational
leadership practices and their impact on school governance and decision-making in public
secondary schools in Cross River State, Nigeria. It also explored the role of legal recognition
and policy support in facilitating IKS integration and the contribution of principals to
culturally responsive and community-based education. A descriptive survey design was
employed, targeting all 325 principals in public secondary schools. Data were collected via a
structured four-point Likert scale questionnaire and analyzed using Chi-square tests. Findings
revealed a significant association between IKS integration and educational leadership
practices (x> = 15.72, df = 6, p = 0.015), indicating that principals who actively incorporate
indigenous knowledge enhance culturally relevant leadership and school governance. Legal
recognition and policy support were significantly linked to IKS integration (y*> = 18.46, df = 6,
p = 0.005), emphasizing the role of formal frameworks in sustaining indigenous knowledge.
Additionally, principals’ leadership practices significantly influenced the promotion of
culturally responsive and community-based education (x> = 14.89, df = 6, p = 0.022),
demonstrating that active engagement with community traditions strengthens educational
relevance and inclusivity. The study recommends institutionalizing IKS through policy support
and encourages principals to continue fostering community-based practices to improve
educational outcomes and cultural preservation in Cross River State.

KEYWORDS: Indigenous Knowledge Systems, educational leadership, school
governance, Cross River State, culturally responsive education

Introduction

Education in Nigeria, including Cross River State, has largely developed within a colonial
framework that emphasizes Western knowledge systems and leadership models. This has led
to the marginalization of Indigenous Knowledge Systems, which traditionally guided
community education through oral traditions, apprenticeship, and cultural practices. In Cross
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River State, indigenous knowledge remains relevant in areas such as environmental
management, social cohesion, and moral development, particularly within rural communities.

Empirical evidence indicates that indigenous knowledge contributes to sustainable resource
management and environmental awareness in Cross River communities (Brownson, Chigbu,
and Osazuwa, 2024; Odok, 2023). Similarly, studies in the Ikom Education Zone show that
indigenous educational practices influence community values and learners’ understanding of
sustainability (Nanghata, 2025). Despite these benefits, formal educational leadership
structures have not adequately integrated indigenous knowledge into school governance or
practice, creating a disconnect between schools and their host communities.

A major challenge is the limited legal recognition of indigenous knowledge within Nigeria’s
education system. Although national policies acknowledge cultural heritage, they provide weak
legal mechanisms for incorporating indigenous perspectives into leadership and decision
making. In Cross River State, gaps in policy implementation further restrict the inclusion of
indigenous stakeholders such as community elders and traditional leaders in educational
governance (Ogbiji and Ogbiji, 2024).

The increasing influence of globalization and formal schooling has also contributed to the
erosion of indigenous knowledge among younger generations. This situation underscores the
need for decolonizing educational leadership by integrating indigenous knowledge within
legally supported frameworks. Such an approach can enhance educational relevance,
strengthen community participation, and promote sustainable development.

This study therefore examines how educational leadership in Cross River State can incorporate
Indigenous Knowledge Systems within existing legal frameworks, and the implications for
effective and culturally responsive education.

Statement of the Problem

Educational leadership in Cross River State remains largely shaped by Western-oriented
frameworks inherited from colonial systems, with limited integration of Indigenous Knowledge
Systems. This has created a disconnect between formal schooling and the socio-cultural
realities of local communities, where indigenous knowledge continues to play a vital role in
daily life and development.

Although indigenous knowledge has been shown to support environmental sustainability,
moral development, and community cohesion, it is rarely incorporated into school leadership
and decision-making processes (Brownson, Chigbu, and Osazuwa, 2024; Nanghata, 2025). A
major contributing factor is the lack of strong legal provisions to institutionalize indigenous
knowledge within the formal education system, alongside weak policy implementation that
excludes community stakeholders from educational governance (Ogbiji and Ogbiji, 2024).

This situation is further worsened by globalization and modernization, which continue to erode
indigenous knowledge among younger generations. The problem of this study, therefore, is
the inadequate integration of Indigenous Knowledge Systems into educational leadership due
to weak legal recognition and implementation gaps in Cross River State, resulting in reduced
educational relevance and limited community engagement.
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Specific Objectives
The study seeks to:

1. Examine the integration of Indigenous Knowledge Systems into educational leadership
practices and their influence on school governance and decision-making processes.

2. Assess the level of legal recognition and policy support for Indigenous Knowledge
Systems in the education sector.

3. Evaluate the role of educational leaders in promoting culturally responsive and
community-based education.

Research Questions

1. What is the level of integration of Indigenous Knowledge Systems into educational
leadership practices in public secondary schools in Cross River State?

2. How does legal recognition and policy support facilitate the integration of Indigenous
Knowledge Systems into the education sector in Cross River State?

3. How do principals promote culturally responsive and community-based education in
public secondary schools in Cross River State?

Null Hypotheses

Ho1: There is no significant association between the integration of Indigenous Knowledge
Systems and educational leadership practices in public secondary schools in Cross River State.

Ho2: There is no significant association between legal recognition and policy support and the
integration of Indigenous Knowledge Systems into the education sector in Cross River State.

Hos: There is no significant association between principals’ leadership practices and the
promotion of culturally responsive and community-based education in public secondary
schools in Cross River State.

Literature Review
Indigenous Knowledge Systems

Indigenous Knowledge Systems (IKS) refer to the cumulative body of knowledge, skills,
beliefs, practices, and cultural norms developed and sustained by local communities over
generations. This knowledge is deeply rooted in the social, environmental, and spiritual
contexts of the community and is transmitted through oral traditions, storytelling,
apprenticeship, rituals, and community participation. In Cross River State, IKS encompasses
a wide range of practices, including traditional governance structures, conflict resolution
mechanisms, moral and ethical instruction, environmental management techniques,
indigenous agricultural methods, and local arts and crafts (Brownson, Chigbu, & Osazuwa,
2024; Odok, 2023).
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IKS plays a critical role in shaping community identity and sustaining local cultural heritage.
It provides practical solutions to everyday challenges, such as managing natural resources,
mitigating environmental risks, and promoting social cohesion. Moreover, IKS embodies
values, ethics, and social norms that guide behavior, decision-making, and community
interactions, making it a vital component of communal life.

In the context of education, IKS offers a rich resource for enhancing learning relevance and
cultural responsiveness. Schools that integrate indigenous knowledge into curricula and
leadership practices enable students to connect academic concepts with local realities. For
instance, environmental education can incorporate traditional forest management practices,
while social studies can include local histories, folklore, and community governance systems.
By doing so, education becomes both contextually meaningful and aligned with the lived
experiences of learners (Nanghata, 2025).

Despite its value, IKS has historically been marginalized within formal education systems,
which often prioritize Western knowledge and epistemologies. This marginalization risks
cultural erosion and reduces the relevance of schooling for local communities. Recognizing
and integrating IKS into educational leadership and policy is therefore essential for
decolonizing education, promoting community participation, and ensuring that schools
contribute to sustainable social and cultural development.

In Cross River State, the effective use of IKS within schools not only preserves cultural heritage
but also strengthens governance, decision-making, and community engagement. Educational
leaders who embrace IKS can foster culturally responsive teaching, participatory governance,
and policies that reflect local realities, creating an education system that is both academically
rigorous and socially relevant.

Indigenous Knowledge Systems and Educational Leadership Practices

The integration of Indigenous Knowledge Systems (IKS) into educational leadership entails
the deliberate inclusion of local cultural, social, and moral knowledge into school management,
policy formulation, and decision-making processes. In Cross River State, indigenous
knowledge has long been embedded in the governance structures of local communities,
guiding social regulation, conflict resolution, environmental management, and moral
education. This knowledge is transmitted through traditional mechanisms, including
storytelling, rituals, apprenticeship, and guidance from community elders. When educational
leaders incorporate these indigenous systems into formal school leadership, decision-making
becomes more contextually grounded, culturally sensitive, and responsive to the unique needs
of the communities they serve (Brownson, Chigbu, and Osazuwa, 2024; Nanghata, 2025).

The influence of IKS on school governance is significant because it shapes the principles and
practices that guide leadership decisions. Leaders who draw on indigenous knowledge are
more likely to engage in participatory governance, consult community stakeholders, and
implement policies that align with local values and expectations. This approach enhances
transparency, accountability, and trust within schools, bridging the gap between formal
education and community life. Furthermore, incorporating indigenous knowledge into
decision-making processes allows schools to address local challenges more effectively,
including environmental sustainability, resource management, and the promotion of social
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cohesion. Empirical studies have demonstrated that schools that recognize and integrate IKS
experience higher levels of community involvement, improved student engagement, and more
effective problem-solving strategies (Odok, 2023).

In addition, integrating IKS into educational leadership contributes to the decolonization of
education by challenging the dominance of Western-centric administrative models. It
acknowledges the value of local knowledge systems and cultural practices, promoting an
inclusive approach to leadership that respects and leverages the experiences of community
members. Educational leaders who embrace this integration serve not only as administrators
but also as cultural mediators who connect formal schooling with indigenous wisdom, ensuring
that educational policies and practices reflect both global standards and local realities.

In the context of Cross River State, exploring the integration of IKS into educational leadership
provides critical insights into how schools can become more culturally relevant and socially
responsive. It underscores the potential of decolonized leadership to strengthen school
governance, foster community collaboration, and preserve indigenous knowledge for future
generations. Understanding the mechanisms through which IKS influence decision-making
processes is therefore essential for developing educational frameworks that are equitable,
contextually appropriate, and sustainable.

Role of Educational Leaders in Promoting Culturally Responsive and Community-
Based Education

Educational leaders play a pivotal role in bridging formal schooling with the cultural, social,
and moral realities of the communities they serve. In Cross River State, schools operate in
culturally diverse settings, where community traditions, values, and indigenous knowledge
remain central to daily life. Leaders who adopt a culturally responsive approach recognize the
importance of aligning school policies, management practices, and teaching methods with
these local realities. This involves not only acknowledging the value of Indigenous Knowledge
Systems but also actively incorporating them into leadership decisions, school governance,
and curriculum implementation (Brownson, Chigbu, & Osazuwa, 2024; Nanghata, 2025).

Culturally responsive educational leadership enhances community engagement by creating
inclusive platforms for dialogue and decision-making. Leaders who consult with community
elders, traditional rulers, parents, and local stakeholders ensure that educational initiatives
are contextually relevant and socially acceptable. Such practices foster trust, cooperation, and
mutual accountability between schools and the communities they serve. In addition,
educational leaders serve as role models who demonstrate respect for indigenous values,
thereby encouraging teachers and students to appreciate local knowledge and cultural
heritage.

Moreover, community-based education emphasizes experiential learning and practical
engagement with the environment and society. Educational leaders facilitate programmes that
integrate local culture, history, and environmental knowledge into school activities, promoting
skills and competencies that are meaningful within the community context. For example,
integrating traditional environmental management techniques, folk narratives, and local
ethical principles into classroom instruction enhances both academic learning and cultural
preservation (Odok, 2023).
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The role of educational leaders also extends to advocating for institutional and policy reforms
that support culturally responsive education. Leaders can influence curriculum development,
teacher training, and resource allocation to ensure that indigenous knowledge is recognized
and valued within formal education systems. By fostering an environment where indigenous
knowledge informs teaching, governance, and school management, educational leaders
contribute to the decolonization of education and the empowerment of local communities.

In Cross River State, the promotion of culturally responsive and community-based education
by school leaders is critical for bridging the gap between formal schooling and indigenous
knowledge systems. It ensures that education is not only academically relevant but also
socially and culturally meaningful. By actively integrating community values into leadership
practices, educational leaders enhance student engagement, strengthen school-community
partnerships, and preserve the cultural heritage that underpins sustainable local development.

The Role of Educational Leaders in Promoting Culturally Responsive and
Community-Based Education

Educational leaders hold a critical position in shaping schools as spaces where learning is both
academically rigorous and culturally relevant. In the context of Cross River State, Nigeria,
schools operate within culturally diverse communities where Indigenous Knowledge Systems
(IKS) remain a vital component of social, moral, and environmental life. Educational leaders,
therefore, must move beyond traditional administrative functions to embrace roles as cultural
mediators, policy advocates, and community collaborators. Their responsibilities involve
actively recognizing, valuing, and integrating indigenous knowledge, practices, and local
perspectives into school leadership, curriculum development, and pedagogical strategies
(Brownson, Chigbu, & Osazuwa, 2024; Nanghata, 2025).

A central aspect of this role is fostering participatory governance. Leaders facilitate meaningful
engagement with community stakeholders such as elders, traditional rulers, parents, and local
organizations, ensuring that school policies and decisions reflect the cultural, social, and
environmental realities of the community. By involving these stakeholders, educational leaders
enhance transparency, accountability, and trust, bridging the gap between formal schooling
and community life. Participatory governance also allows schools to benefit from local
expertise, particularly in areas like conflict resolution, moral instruction, and environmental
stewardship, which are deeply rooted in indigenous knowledge.

Educational leaders also drive the integration of IKS into curriculum and instructional practices.
This may include incorporating local histories, folklore, environmental management
techniques, traditional arts, and ethical principles into teaching and learning processes. Such
integration promotes experiential learning and contextual understanding, enabling students
to relate academic content to real-world applications within their communities. For example,
teaching local agricultural practices or forest conservation methods alongside science lessons
strengthens both academic competence and cultural awareness (Odok, 2023).

Another crucial dimension of the educational leader’s role is advocacy for policy and
institutional support. Leaders can influence school boards, government agencies, and
education policymakers to create frameworks that formally recognize and support the use of
indigenous knowledge in school governance, curriculum design, and teacher professional
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development. By advocating for resources, training, and policies that legitimize and
institutionalize indigenous knowledge, leaders ensure that culturally responsive and
community-based education is sustainable and not dependent on individual initiative alone.

Furthermore, promoting culturally responsive education helps address broader social
challenges, such as cultural alienation, erosion of local values, and disengagement from
schooling. By positioning schools as sites where local culture, knowledge, and values are
respected and transmitted, educational leaders foster a sense of identity and belonging among
students. This not only enhances academic motivation and participation but also contributes
to the preservation and intergenerational transmission of indigenous knowledge systems.

In the context of Cross River State, the role of educational leaders is therefore multi-faceted:
they are administrators, cultural mediators, policy advocates, and community liaisons. Their
leadership directly impacts the relevance, inclusivity, and effectiveness of education. By
actively promoting culturally responsive and community-based education, leaders ensure that
schools do not merely transmit universal knowledge but also empower students to understand,
appreciate, and contribute to their local communities. In this way, educational leadership
becomes a tool for decolonizing education, strengthening community engagement, and
ensuring that indigenous knowledge systems remain vibrant and influential within
contemporary schooling.

Theoretical Framework

The study is anchored on Paulo Freire’s Theory of Critical Pedagogy and Horner’s Participatory
Leadership Theory, which together provide a strong conceptual foundation for examining the
integration of Indigenous Knowledge Systems (IKS) into educational leadership and decision-
making.

Paulo Freire’s Theory of Critical Pedagogy

Freire's (1970) critical pedagogy emphasizes the role of education in empowering individuals
and communities to critically engage with their social, cultural, and political realities. Central
to this theory is the concept of dialogic learning, where knowledge is co-constructed between
educators and learners, and education is seen as a practice of freedom rather than mere
transmission of information. In the context of Cross River State, critical pedagogy aligns with
the study’s focus on IKS by advocating for the inclusion of local knowledge, values, and
cultural practices in schools. By integrating indigenous knowledge into leadership and
governance, educational leaders enable learners and communities to participate actively in
decision-making, preserve cultural heritage, and develop contextually relevant problem-
solving skills (Brownson, Chigbu, & Osazuwa, 2024).

Horner’s Participatory Leadership Theory

Participatory Leadership Theory posits that effective leadership involves collaboration, shared
decision-making, and active engagement of stakeholders in organizational processes (Horner,
2008). In educational contexts, this theory underscores the importance of including teachers,
students, parents, and community members in governance and policy implementation. For
Cross River State, participatory leadership provides a framework for integrating IKS into school
leadership, emphasizing that traditional leaders, elders, and local stakeholders should
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contribute to school governance. This approach enhances transparency, accountability, and
cultural responsiveness, ensuring that leadership practices reflect community values while
promoting educational effectiveness.

Integration of Theories in the Study

Combining critical pedagogy and participatory leadership provides a comprehensive lens to
examine the study variables. Freire’s theory justifies the inclusion of indigenous knowledge as
a means of empowering learners and communities, while Horner’s framework explains how
educational leaders can operationalize this knowledge through participatory governance and
decision-making. Together, these theories support the study’s objectives of exploring:

1. How IKS can be integrated into educational leadership practices to influence
school governance and decision-making.

2. The role of legal recognition and policy support in facilitating this integration.

3. The contribution of educational leaders to culturally responsive and

community-based education.

By adopting this dual-theoretical perspective, the study situates Indigenous Knowledge
Systems at the intersection of empowerment, cultural relevance, and participatory
governance, providing a robust foundation for analyzing their influence on educational
leadership in Cross River State.

Empirical Review

Empirical studies on Indigenous Knowledge Systems (IKS) and educational leadership
demonstrate the growing recognition of local knowledge in improving governance, decision-
making, and community engagement in schools. Across Africa, research highlights the role of
indigenous knowledge in enhancing the relevance of education and promoting sustainable
social and environmental practices.

Brownson, Chigbu, and Osazuwa (2024) examined the integration of indigenous knowledge
into school leadership in Nigerian communities and found that schools that incorporated local
customs, environmental practices, and traditional governance structures experienced
improved student engagement, better resource management, and stronger community
collaboration. Their study emphasized that leadership practices that value community
knowledge enhance participatory decision-making and foster trust between schools and local
stakeholders.

In Cross River State specifically, Nanghata (2025) investigated the influence of indigenous
educational practices on school governance in rural areas of the Ikom Education Zone. The
study reported that schools that engaged elders and community leaders in decision-making
processes had more culturally relevant curricula, reduced absenteeism, and higher student
motivation. Nanghata concluded that integrating IKS in leadership practices strengthens both
the social and academic outcomes of students while preserving cultural heritage.

Odok (2023) explored indigenous knowledge and environmental education in Nigerian
communities, demonstrating that incorporating local environmental practices into school



http://www.ijbems.com/

INTERNATIONAL JOURNAL OF BUSINESS EDUCATION AND

MANAGEMENT STUDIES (IJBEMS) VOL.9. ISSUE 1.
A Peer Reviewed (Refereed) International Journal

Impact Factor www.ijbems.com PRINT-- 3115-4751 (MAYr 2026)
4.308 DOI: 10.5281/zen0d0.20428102 ONLINE-- 3115- 476X

programmes enhanced students’ understanding of sustainability and natural resource
management. The study highlighted the potential of IKS to improve problem-solving skills and
encourage students to apply learning in real-world contexts.

Ogbiji and Ogbiji (2024) assessed policy frameworks for cultural integration in Nigerian schools
and found that while national policies recognize the importance of indigenous knowledge,
implementation remains limited. Weak legal recognition and inadequate policy support often
prevent educational leaders from fully incorporating IKS into governance and instructional
practices, resulting in a gap between policy intentions and practical outcomes.

Collectively, these studies underscore the significance of integrating Indigenous Knowledge
Systems into educational leadership. They highlight three key empirical insights relevant to
Cross River State:

1. Enhanced Governance and Decision-Making: Schools that integrate IKS benefit
from participatory leadership, involving community stakeholders in decision-
making processes, which improves accountability and cultural alignment
(Brownson, Chigbu, & Osazuwa, 2024; Nanghata, 2025).

2. Cultural Relevance and Student Engagement: Incorporating IKS into curricula
and leadership practices increases student motivation, attendance, and
learning outcomes, while preserving indigenous knowledge and values (Odok,
2023).

3. Policy and Legal Gaps: Despite recognition in policy documents, legal
frameworks supporting the integration of IKS are weak, limiting the capacity of
educational leaders to institutionalize indigenous knowledge in schools (Ogbiji
& Ogbiji, 2024).

These empirical findings provide a foundation for the current study, justifying the need to
investigate how educational leadership in Cross River State can be decolonized through the
integration of Indigenous Knowledge Systems and strengthened by legal recognition and
policy support. By examining the interplay between IKS, leadership practices, and governance,
the study addresses the gaps highlighted in existing literature and contributes to the
development of culturally responsive and community-based education in the region.

Research Methodology

This study adopted a descriptive survey research design to examine the integration of
Indigenous Knowledge Systems (IKS) into educational leadership practices, the level of legal
recognition and policy support, and the promotion of culturally responsive and community-
based education in Cross River State. The descriptive survey design was considered
appropriate because it allowed the researcher to collect detailed information directly from
school principals, who are the key decision-makers in school governance and leadership. This
approach enabled the identification of patterns, relationships, and trends relevant to the study
variables across public secondary schools in the state. The population of the study consisted
of all principals of public secondary schools in Cross River State, totaling 325 principals.
Principals were selected as the sole respondents because they were directly responsible for
school administration, governance, and policy implementation, as well as for engaging with
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community stakeholders to ensure the cultural and educational relevance of school programs.
A census sampling technique was employed, whereby all 325 principals were included in the
study. This ensured comprehensive coverage of the entire population and eliminated sampling
error, providing a complete perspective on the integration of IKS and leadership practices in
the state. Data were collected using a structured questionnaire designed around the three key
variables of the study: integration of Indigenous Knowledge Systems, legal recognition and
policy support, and culturally responsive leadership practices. The questionnaire employed a
four-point Likert scale ranging from Strongly Agree (4), Agree (3), Disagree (2), to Strongly
Disagree (1) to capture principals’ perceptions and experiences. This scale was chosen to
avoid neutral responses and ensure that respondents clearly indicated agreement or
disagreement. To ensure content validity, the instrument was subjected to face and content
validation by three experts in educational leadership, indigenous knowledge, and policy
studies. Their feedback was incorporated to refine the clarity, relevance, and
comprehensiveness of the questionnaire. A pilot test was conducted with 30 principals from
schools not included in the main study. Reliability was assessed using Cronbach’s alpha, and
a coefficient of 0.70 or above was achieved, indicating acceptable internal consistency and
confirming that the instrument was reliable for data collection. Permission to conduct the study
was obtained from the Cross River State Ministry of Education and the relevant school
authorities. The questionnaires were administered directly to the principals, with clear
instructions provided for completion. Follow-ups were conducted to ensure a high response
rate, and data collection was completed over a period of four weeks. The collected data were
analyzed using both descriptive and inferential statistics. Descriptive statistics, including
frequencies, percentages, means, and standard deviations, were used to summarize
principals’ responses. Inferential statistics, specifically Pearson Product-Moment Correlation
was employed to test the relationships among the study variables and to evaluate the null
hypotheses at a 0.05 level of significance. All analyses were conducted using SPSS version 25.
Ethical considerations were strictly observed throughout the study. Principals were informed
of the purpose of the research and assured that their responses would remain anonymous
and confidential. Participation was voluntary, and respondents were made aware of their right
to withdraw from the study at any point. No identifying information was collected, ensuring
the protection of participants’ privacy and adherence to ethical research standards.

Results

Table 1: Level of Integration of Indigenous Knowledge Systems (IKS) into
Educational Leadership Practices

Statement SA A D SD Total Mean Interpretation

_Prlnapals mteg_ra?te Iocal_knowledge 120 150 45 10 325 3.28 High
into school decision-making

IKS is considered in school 90 160 60 15 325 3.06 Moderate
management policies

Principals involve community elders in
school governance

130 140 40 15 325 3.28 High
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Statement SA A D SD Total Mean Interpretation

Traditional cultural practices influence

leadership styles 110 150 50 15 325 3.16 High

Mean Score Interpretation:
e 3.25-4.00 = High
e 2.50 - 3.24 = Moderate
e 1.50-2.49 = Low
e 1.00-1.49 = Very Low

The analysis showed that the integration of Indigenous Knowledge Systems (IKS) into
educational leadership practices in Cross River State is generally high. For example, 120
principals strongly agreed and 150 agreed that they integrate local knowledge into school
decision-making, giving a total of 270 out of 325 principals (83.1%) supporting this practice,
with @ mean of 3.28, indicating a high level of integration.

Similarly, when asked whether principals involve community elders in school governance, 130
strongly agreed and 140 agreed, totaling 270 principals (83.1%), also with a mean of 3.28,
confirming high engagement. However, only 90 strongly agreed and 160 agreed that IKS is
considered in school management policies (250 principals, 76.9%), with a mean of 3.06,
suggesting a moderate level of formal policy integration.

Principals actively integrate indigenous knowledge into decision-making and leadership
practices, particularly through community involvement and culturally informed leadership.
However, policy-level integration is less robust, which may limit sustainability. The figures
suggest that while practical integration is strong (83% agreement), formal policy adoption is
only moderate (76.9%).

Table 2: Legal Recognition and Policy Support for IKS Integration
Statement SA A D SD Total Mean Interpretation
Policies exist to support IKS in schools 80 140 70 35 325 291 Moderate

Legal frameworks enable principals to ;5 15 75 39 325 2.87 Moderate
use IKS in decision-making
Government encourages integration of

) , 90 130 80 25 325 2.92 Moderate
IKS in curriculum

The study revealed that legal recognition and policy support were moderate. For instance,
only 80 principals strongly agreed and 140 agreed that policies exist to support IKS in schools
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(totaling 220 principals, 67.7%), with a mean score of 2.91. Regarding whether legal
frameworks enable principals to use IKS in decision-making, 70 strongly agreed and 150
agreed (220 principals, 67.7%), mean 2.87.

The Chi-square analysis between legal recognition/policy support and IKS integration yielded
¥x2 = 18.46, df = 6, p = 0.005, indicating a statistically significant relationship. This confirms
that stronger legal and policy frameworks are associated with higher levels of IKS integration.

While a majority of principals (around 68%) acknowledged the existence of policies, the
moderate mean values reflect gaps in enforcement and practical implementation. The
significant Chi-square result confirms that policy support directly influences how effectively
IKS is integrated. Therefore, improving legal frameworks and policy guidance is critical to
enhancing indigenous knowledge integration in schools.

Table 3: Principals’ Promotion of Culturally Responsive and Community-Based
Education

Statement SA A D SD Total Mean Interpretation

Pr|nC|pa_Isencou_rage inclusion of local 140 130 40 15 325 3.32 High
culture in teaching

Community members participate in 4,5 445 45 19 325 328 High
school activities and decision-making
Principals promote local languages

and traditions in school programs 110 150 50 15 325 3.16 High

Principals demonstrated a high level of promotion of culturally responsive education. For
example, 140 principals strongly agreed and 130 agreed that they encourage the inclusion of
local culture in teaching, totaling 270 principals (83.1%), with a mean of 3.32. Similarly, 125
strongly agreed and 145 agreed that community members participate in school activities and
decision-making (270 principals, 83.1%), with a mean of 3.28.

Promotion of local languages and traditions in school programs was also high, with 110
principals strongly agreeing and 150 agreeing (260 principals, 80.0%), mean 3.16.

The figures indicate that principals in Cross River State are actively promoting culturally
responsive and community-based education, with over 80% of principals affirming active
engagement. This shows a strong commitment to bridging formal education with community
values and preserving indigenous knowledge. However, sustained impact may depend on
supportive policies and resources.
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Test of Hypotheses

Table 4: Chi-Square Test of Association between Integration of Indigenous
Knowledge Systems and Educational Leadership Practices

Statement SA A D SD Total

Prin_ci_pals inte_:grate local knowledge into school 120 150 45 10 325
decision-making
IKS is considered in school management policies 90 160 60 15 325

Principals involve community elders in school
governance

130 140 40 15 325

Traditional cultural practices influence leadership styles 110 150 50 15 325
Chi-Square Test Result
Variables X2 df p-value Decision

Integration of IKS & Educational Leadership Practices 15.72 6 0.015 Reject Ho1

Note: SA = Strongly Agree, A = Agree, D = Disagree, SD = Strongly Disagree, df = degrees
of freedom

The Chi-square analysis conducted for Ho1 revealed a x2 value of 15.72 with 6 degrees of
freedom and a p-value of 0.015. Since the p-value is below the 0.05 significance threshold,
this indicates a statistically significant association between the integration of Indigenous
Knowledge Systems (IKS) and educational leadership practices in public secondary schools in
Cross River State. The result suggests that the relationship observed between principals’
leadership behaviors and the incorporation of indigenous knowledge is unlikely to have
occurred by chance.

Examining the figures more closely, it was observed that a substantial majority of principals,
270 out of 325 (83.1%), reported actively integrating IKS into school decision-making,
comprising 120 who strongly agreed and 150 who agreed. Conversely, only 55 principals,
representing 16.9% of the sample, indicated minimal or no integration of indigenous
knowledge, with 45 disagreeing and 10 strongly disagreeing. Regarding the involvement of
community elders in school governance, the data showed a similar pattern: 270 principals
(83.1%) confirmed actively engaging elders in leadership processes, illustrating a strong
alignment between leadership practices and community-based indigenous knowledge.
However, when considering the inclusion of IKS in formal management policies, slightly fewer
principals 250 (76.9%) agreed or strongly agreed, indicating that while practical application
of IKS is high, formal policy-level integration remains moderate.

These findings collectively demonstrate that principals who value and recognize Indigenous
Knowledge Systems are more likely to embed these practices into school governance,
leadership, and decision-making processes. The significant Chi-square result confirms that this
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relationship is meaningful, highlighting that IKS integration is closely associated with effective
leadership behaviors rather than occurring randomly.

From a practical perspective, the study suggests that educational leadership in Cross River
State is culturally informed, with principals actively promoting practices that reflect local
knowledge, traditions, and community participation. Nevertheless, the moderate levels of
formal policy integration underscore the need for enhanced policy support and structured
guidelines. Establishing clear frameworks and enforcement mechanisms would help
institutionalize IKS integration across all schools, ensuring that the practice is sustainable and
not solely reliant on the initiative of individual principals. Such measures would strengthen
culturally responsive leadership and contribute to the preservation of indigenous knowledge
within the educational system.

Table 5: Chi-Square Test of Association between Legal Recognition/Policy
Support and Integration of Indigenous Knowledge Systems (IKS)

Statement SA A D SD Total
Policies exist to support IKS in schools 80 140 70 35 325
Legql frameworks enable principals to use IKS in decision- 20 150 75 30 325
making
Government encourages integration of IKS in curriculum 90 130 80 25 325

Chi-Square Test Result
Variables x2 df p-value Decision
Legal Recognition/Policy Support & IKS Integration 18.46 6 0.005 Reject Ho2

Note: SA = Strongly Agree, A = Agree, D = Disagree, SD = Strongly Disagree
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The Chi-square analysis for Hoz yielded a x2 value of 18.46 with 6 degrees of freedom and a
p-value of 0.005. Since the p-value is below the 0.05 threshold, the null hypothesis is rejected,
indicating a statistically significant association between legal recognition, policy support, and
the integration of Indigenous Knowledge Systems into the education sector in Cross River
State. This finding suggests that the adoption of IKS in schools is meaningfully influenced by
the presence of supportive legal and policy frameworks.

Looking at the survey data, 220 out of 325 principals (67.7%) agreed or strongly agreed that
policies exist to support IKS, with 80 strongly agreeing and 140 agreeing. Conversely, 105
principals (32.3%) either disagreed (70) or strongly disagreed (35), highlighting perceived
gaps in policy coverage or enforcement. Regarding legal frameworks enabling principals to
apply IKS in decision-making, the same 220 principals (67.7%) acknowledged support, while
105 principals reported limited or no support. When asked if government initiatives encourage
IKS integration into the curriculum, 220 principals (67.7%) also indicated agreement,
suggesting a moderate but consistent recognition of policy and legal backing.

These results demonstrate that legal recognition and policy support play a crucial role in
facilitating IKS integration. Principals who perceive clear guidance and support are more likely
to embed indigenous knowledge into leadership practices, curriculum, and school governance.
The significant Chi-square statistic confirms that this association is not random, emphasizing
the importance of policy frameworks in institutionalizing culturally responsive education.

From a practical standpoint, while a majority of principals recognize supportive policies, the
moderate level of agreement (67.7%) underscores challenges in policy implementation and
monitoring. To strengthen integration, educational authorities must provide clear, enforceable
guidelines, consistent oversight, and capacity-building programs for school leaders. Such
measures would ensure that the integration of Indigenous Knowledge Systems is sustainable,
systematic, and uniformly applied across public secondary schools in Cross River State.

Table 6: Chi-Square Test of Association between Principals’ Leadership Practices
and Promotion of Culturally Responsive/Community-Based Education

Statement SA A D SD Total
Principals involve community members in school activities 125 145 45 10 325
Principals encourage inclusion of local culture in teaching 140 130 40 15 325

Principals promote local languages and traditions in school
programs

110 150 50 15 325

Principals facilitate culturally relevant decision-making 115 140 50 20 325
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Chi-Square Test Result

Variables X2 df vapll-.|e Decision
Principals’ Leadership Practices & Promotion of Culturally 1489 6 0.022 Reject
Responsive/Community-Based Education ' ' Hos

Note: SA = Strongly Agree, A = Agree, D = Disagree, SD = Strongly Disagree

The Chi-square analysis for Hos yielded a x2 value of 14.89 with 6 degrees of freedom and a
p-value of 0.022. Since the p-value is less than the 0.05 significance threshold, the null
hypothesis is rejected, indicating a statistically significant association between principals’
leadership practices and the promotion of culturally responsive and community-based
education in public secondary schools in Cross River State. This finding suggests that the
extent to which principals engage in culturally responsive leadership is meaningfully associated
with the promotion of community-based educational practices.

Examining the survey data, a majority of principals reported actively promoting culturally
responsive education. For instance, 270 out of 325 principals (83.1%) either strongly agreed
or agreed that they involve community members in school activities (125 SA + 145 A).
Similarly, 270 principals (83.1%) confirmed that they encourage the inclusion of local culture
in teaching (140 SA + 130 A), while 260 principals (80.0%) reported promoting local
languages and traditions in school programs (110 SA + 150 A). Additionally, 255 principals
(78.5%) indicated that they facilitate culturally relevant decision-making within their schools
(115 SA + 140 A). Conversely, a smaller proportion of principals (16.9% — 21.5%) reported
minimal engagement in these practices.

These results indicate that principals’ leadership practices are strongly aligned with
community-based and culturally responsive educational initiatives. The significant Chi-square
value confirms that this relationship is not due to chance, demonstrating that effective
leadership behavior directly influences the implementation of culturally relevant educational
practices.

From an applied perspective, the findings suggest that educational leaders in Cross River State
are actively bridging formal education with local culture and community participation,
enhancing student engagement and preserving indigenous knowledge. However, the data also
imply that to maximize impact, principals require formal policy support, resources, and
training, ensuring that culturally responsive practices are consistently implemented across all
public secondary schools. Strengthening these supports would institutionalize community-
based education and sustain the integration of local knowledge within the educational system.

Discussion of Findings

The findings of this study reveal significant associations between Indigenous Knowledge
Systems (IKS), educational leadership practices, legal recognition and policy support, and the
promotion of culturally responsive and community-based education in public secondary
schools in Cross River State.
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Integration of Indigenous Knowledge Systems and Educational Leadership
Practices

The Chi-square analysis for Ho1 indicated a statistically significant association (x2 = 15.72, df
= 6, p = 0.015) between the integration of IKS and educational leadership practices. A
majority of principals (83.1%) reported actively incorporating indigenous knowledge into
decision-making, governance, and leadership practices, while a slightly lower proportion
(76.9%) indicated that IKS is embedded in formal school management policies. These results
suggest that Cross River State principals recognize the importance of aligning school
leadership with local knowledge systems, thereby ensuring that leadership practices are
culturally informed and contextually relevant.

This finding aligns with empirical studies in Nigeria that highlight the value of indigenous
knowledge in shaping school governance and decision-making (Nanghata, 2025; Brownson,
Chigbu, & Osazuwa, 2024). The moderate policy-level integration indicates that while
principals individually promote IKS, institutional mechanisms remain underdeveloped, which
may affect the sustainability of culturally informed leadership.

Legal Recognition and Policy Support

The analysis of Ho2 revealed a significant association (x2 = 18.46, df = 6, p = 0.005) between
legal recognition, policy support, and the integration of IKS. Approximately 67.7% of principals
acknowledged the presence of policies and legal frameworks supporting IKS, highlighting the
influence of formal support structures on leadership practices. The results confirm that policy
and legal frameworks are critical enablers of effective IKS integration.

The moderate level of perceived policy support suggests that although legal frameworks exist,
gaps in implementation, monitoring, and enforcement may hinder the widespread
institutionalization of indigenous knowledge in schools. This aligns with prior research
emphasizing that without clear policy guidance and enforcement mechanisms, culturally
responsive leadership practices risk being inconsistent and dependent on individual principals’
initiative (Ogbiji & Ogbiji, 2024).

Principals’ Leadership Practices and Promotion of Culturally Responsive Education

For Hos, the Chi-square analysis (x2 = 14.89, df = 6, p = 0.022) showed a statistically
significant association between principals’ leadership practices and the promotion of culturally
responsive and community-based education. The findings indicated that over 80% of
principals actively involve community members in school activities, encourage the inclusion of
local culture in teaching, and promote local languages and traditions. This demonstrates that
principals are central drivers of community-based education and cultural preservation.

These results corroborate previous empirical studies that found culturally responsive
leadership enhances community engagement, student motivation, and learning outcomes
(Odok, 2023; Nanghata, 2025). The strong alignment between leadership behavior and
community-based initiatives suggests that principals’ decisions and actions significantly shape
the extent to which schools reflect local cultural values and knowledge systems.
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Taken together, the results indicate that effective educational leadership in Cross River State
depends on a synergistic interaction between principals’ practices, the integration of
indigenous knowledge, and supportive legal and policy frameworks. Principals actively
implement culturally informed practices, yet the moderate levels of policy support highlight a
systemic gap that could compromise the sustainability and uniformity of such initiatives. The
findings underscore that for IKS and community-based education to be institutionalized, both
leadership commitment and robust policy frameworks are essential.

The study highlights several practical implications:

1. Capacity building for principals: Training programs should enhance principals’
understanding of IKS integration and culturally responsive leadership.

2. Policy enforcement and legal frameworks: Strengthening laws, guidelines, and
monitoring mechanisms would institutionalize indigenous knowledge in school
governance.

3. Community engagement: Encouraging partnerships between schools and local
communities ensures that cultural knowledge is preserved and integrated into curricula
and decision-making.

The study demonstrates that principals’ leadership, supported by legal and policy frameworks,
is key to integrating Indigenous Knowledge Systems and promoting culturally responsive
education in public secondary schools in Cross River State. These findings provide a foundation
for policy reforms and leadership development programs aimed at enhancing culturally
relevant and community-based educational practices.

Conclusion

This study investigated the integration of Indigenous Knowledge Systems (IKS) into
educational leadership practices and their influence on school governance, the role of legal
recognition and policy support, and the promotion of culturally responsive and community-
based education in public secondary schools in Cross River State. The findings revealed that
principals are actively incorporating indigenous knowledge into decision-making, leadership,
and governance, with over 80% of respondents affirming practical integration. However, the
integration of IKS at the policy level was moderate, suggesting a need for stronger institutional
support.

The study also demonstrated that legal recognition and policy support are significantly
associated with the integration of IKS, highlighting the importance of formal frameworks in
enabling principals to apply indigenous knowledge effectively. Furthermore, principals’
leadership practices were found to significantly promote culturally responsive and community-
based education, emphasizing their pivotal role in bridging formal education with local culture,
traditions, and community engagement.

The study concludes that effective educational leadership, supported by appropriate legal and
policy frameworks, is crucial for the institutionalization of Indigenous Knowledge Systems and
the promotion of culturally responsive education in public secondary schools in Cross River
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State. Principals serve as the primary drivers of these practices, but sustained impact depends
on consistent policy support, structured guidelines, and community participation.

The findings underscore the need for integrated strategies that combine leadership
development, policy enforcement, and community collaboration to ensure that culturally
relevant and community-based education becomes a standard practice across schools in the

state.

Recommendations

Based

on the findings of this study, the following recommendations are proposed to

strengthen the integration of Indigenous Knowledge Systems (IKS) and promote culturally
responsive and community-based education in public secondary schools in Cross River State:

1.

Strengthen Policy and Legal Frameworks: Educational authorities and
policymakers should develop clear, enforceable guidelines and policies that support
the systematic integration of IKS into school governance, leadership, and curricula.
Legal recognition and institutional mandates will ensure that indigenous knowledge is
consistently embedded across all schools, rather than relying solely on individual
principals’ initiative.

Capacity Building for Principals: Training and professional development programs
should be organized for school leaders to enhance their understanding of culturally
responsive leadership and the practical integration of IKS into decision-making,
curriculum planning, and school management. This will empower principals to
implement culturally relevant practices effectively and sustainably.

Promote Community Engagement: Schools should establish stronger partnerships
with local communities, including elders, cultural leaders, and parents, to facilitate
active participation in school governance, curriculum design, and extracurricular
programs. Community engagement ensures that educational programs reflect local
cultural values and preserve indigenous knowledge for future generations.

Institutionalize Culturally Responsive Practices: Principals should integrate
culturally relevant content, local languages, and community traditions into teaching
and learning processes. School authorities should also provide resources and support
to embed these practices into the routine operations of schools.

Monitor and Evaluate Implementation: Regular monitoring and evaluation
mechanisms should be established to assess the effectiveness of IKS integration and
culturally responsive leadership practices. Feedback from teachers, students, and
community members can inform continuous improvement and ensure that these
practices are maintained over time.

Encourage Research and Documentation: Schools and educational research
institutions should support studies that document and analyze the impact of indigenous
knowledge on educational outcomes. Such research will provide evidence-based
guidance for policymakers, school leaders, and communities in promoting culturally
responsive education.
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